This study aims to determine the relationship between factors that influence entrepreneurial intentions which consist of entrepreneurship education, entrepreneurial attitudes, subjective norms, self efficacy, and mentoring. Research on factors that influence entrepreneurship has been carried out by many previous researchers. However, mentoring is a variable that is rarely studied in previous studies. This study will discuss more about the variable mentoring. In this study, the quantitative paradigm was used as the basis of this study, with the type of descriptive research. The object of research used is the entrepreneurship study program. While the analysis unit used is an individual. Data collection methods in the form of questionnaires with 24 indicators with an interval measurement scale that is a 5-point Likert scale. The sampling design used is nonprobability sampling, namely judgment sampling with students and students majoring in entrepreneurship as active as a sample. The number of samples used in this study is 85 for preliminary studies, and 157 for actual research studies. After the data is collected, the data is then tested for reliability and validity using Cronbach's Alpha and construct validity using Pearson Correlation and also Exploratory Factor Analysis (EFA). After passing the reliability and validity tests, of the 24 indicators used previously, only 15 indicators met the requirements for reliability testing and validity testing. Then the data was then analyzed using PLS-SEM. The results of this study are from eight predetermined hypotheses, there are two hypotheses that are not supported by several reasons. From this study, it can be concluded that there is no relationship between entrepreneurial education and student self-efficacy, and the absence of a relationship between mentoring and student self-efficacy.
BACKGROUND
Unemployment has become a problem for many countries, including Indonesia. This is because the high labour force is not matched by an increase in the number of jobs (Adnyana and Purnami, 2016) . The workforce is also required to have a good quality of self in order to be able to compete for limited employment, so that higher education becomes very important because it is considered capable of creating quality human resources. However, data obtained from the Central Bureau of Statistics (BPS, 2017) shows that the number of graduates of unemployed diplomas is 249,705 and the graduate degree is 606,939. This shows that higher education does not necessarily guarantee someone to get a job.
One of the right solutions to overcome unemployment in Indonesia is to increase entrepreneurs. With the increasing number of entrepreneurs in Indonesia, this means that new jobs will also increase. As a result, unemployment in Indonesia can be reduced. In recent years there have been many studies conducted on the relationship between entrepreneurial education and entrepreneurial intentions. Entrepreneurial attitudes, subjective norms and self-efficacy are some of the variables that are often examined in research regarding the relationship between entrepreneurial education and entrepreneurial intentions. But there have not been many studies discussing mentoring or mentoring in entrepreneurship education. In fact, mentoring can be considered as an important part of the entrepreneurial learning process and contributors to the improvement of learning outcomes (Kubberoed and Hagen, 2015) . Therefore, this study was conducted to examine further the role of entrepreneurial education in enhancing student entrepreneurial intentions in Indonesia, by including variables of mentoring, entrepreneurial attitudes, subjective norms, and self-efficacy. This study uses the object of the entrepreneurship study program in order to provide solutions to the problems that occur.
Theory of Planned Behavior. The theory of planned behavior is a renewal of the theory of reasoned action proposed by Ajzen and Fishbein. The reasoned action theory assumes that behavior arises on the basis of an individual's desire or intention to do or not to conduct a certain behavior or vice versa (Mahyarni, 2013) . Furthermore, Ajzen and Fishbein explained that intentions are determined by subjective attitudes and norms. According to Ajzen (2005) attitude is a tendency to respond positively and negatively to an object, person, institution or event. While subjective norm refers to social pressure that is felt by someone to do or not to do a behavior (Ajzen, 2015) . Ajzen (2015) then developed a theory of reasoned action into a theory of planned behavior. In the theory of planned behavior, added constructs that do not yet exist in the theory of reasoned action, namely perceived behavioral control or known as self-efficacy. Fishbein and Ajzen define behavioral controls that are perceived as people's perceptions of their level of ability to do things.
Entrepreneurship Intention. Literally, intention has the same meaning as intention. Ajzen (2012) argues that intention is an antecedent of behavior. Intention is a behavioral tendency that will be manifested in the form of action (Ajzen, 2005) . The intention of entrepreneurship can be defined as a person's tendency to take advantage of existing business opportunities to create something new. Entrepreneurial intention reflects a person's commitment to start a new business and is a central issue that needs to be considered in understanding the entrepreneurial process of establishing a new business (Azwar, 2013) . In the theory of planned behavior, it is believed that attitude factors, subjective norms, and self-efficacy will shape one's intentions and then will directly influence behavior. Therefore an understanding of entrepreneurial intentions reflects an individual's tendency to establish a real business.
Entrepreneurship Education. Understanding of entrepreneurship is very important in order to create potential entrepreneurs. According to Fatoki (2014) , business school is a bridge between theoretical knowledge and practical involvement in the field. Chimucheka (2013, in Adnyana and Purnami, 2016) , states that one of the factors driving entrepreneurial growth in a country lies in the role of universities through the implementation of entrepreneurial education. Entrepreneurship education can be defined as academic education or formal training interventions that aim to provide an entrepreneurial mindset and expertise to individuals to support participation and performance in various entrepreneurial activities (Valerio et al, 2014) . In general, entrepreneurship education aims to increase awareness of entrepreneurship as a career choice and increase understanding of the process of establishing and managing a new business (Arasti et al, 2012) . However, entrepreneurial education is not just about teaching about how to run a business, but also encouraging creative thinking and increasing selfesteem and accountability (Fatoki, 2014) .
Entrepreneurship Attitude. Schiffman and Wisenblit (2015) define attitude as a tendency to behave well or not consistently with an object. Basically a person tends to accept or reject an object based on an assessment of the object (Schwarz, 2007 in Kusmintarti et al, 2017 . Attitude is an evaluative response, meaning that the form of the reaction expressed by the attitude arises based on the evaluation process in the individual that gives a conclusion to the stimulus in the form of good-bad, positive-negative, pleasant-unpleasant, which then crystallizes as a potential reaction to object of attitude (Borasi and Finnigan, 2010, in Kusmintarti et al, 2017) . Hidayah (2015) defines entrepreneurial attitudes as a tendency to react effectively to the risks that will be faced in business. Entrepreneurial attitudes act as agents of change that affect productivity and profitability (Borasi and Finnigan, 2010, in Kusmintarti et al, 2017) . Subjective Norm. Ajzen (2015) defines subjective norms as social pressure that a person feels to do or not to conduct a behavior. Subjective norm is an individual belief function in terms of agreeing or disagreeing with something, which is based on a belief called normative beliefs (Mahyarni, 2013) . Ajzen (2015) defines normative beliefs as perceived and perceived behavior of individuals or groups of referents, which are combined with one's motivation to comply with the referent concerned. A person will have a desire for an object or behavior if he is affected by those around him to do it or he believes that the environment or the people around him support what he does (Maskur et al, 2015) .
Self-efficacy.
Efficacy plays a very important role in everyday life. A person will be able to use his potential optimally when his self-efficacy supports (Rustika, 2012) . Selfefficacy is people's trust in their ability to achieve something (Bandura, 2012) . Someone who believes that they can do something that has the potential to change events in the environment tends to actually act and is more likely to succeed than someone with low self-efficacy (Feist et al, 2013) . Self-efficacy in entrepreneurship concerns a person's trust in his ability to build and run a business. Personal perception like this plays an important role in developing one's intentions. Therefore, in entrepreneurship a person needs to have self-efficacy towards his entrepreneurial ability so that his business becomes successful.
Mentoring. Mentoring is defined as guidance from someone who masters certain things that are shared with others who need them (Pramudianto, 2015, 10) . Federal ( , in Sulung, 2016 defines mentoring in more detail, namely as a process in which an individual who has experience or expertise gives more encouragement, advice, and support to a less experienced colleague, with the aim of helping people who are being guided something. From this definition it can be concluded that there are two parties involved in the mentoring process namely mentors and mentees. A mentor is a facilitator who works with an individual or group of people (mentee) over a long period of time (Sulung, 2016) . Mentors strive to build wisdom of the ability to apply skills, knowledge and experience to new situations (Michael, 2008 in Sulung, 2016 . Mentors, both formal and informal, contribute to the overall development of the individual but with emphasis on different development categories (Bruce and Bridgeland, 2014, 23) .
Variables Relationship and the Research Model
Entrepreneurship Education and Entrepreneurial Intention. Entrepreneurship education is an important factor in growing and developing entrepreneurial desire, soul and behavior (Fatoki, 2014: 295) . Based on research conducted by Adnyana and Purnami (2016) , entrepreneurship education has a positive and significant effect on students' entrepreneurial intentions. Research conducted by Wibowo and Pramudana (2016) also shows the same results. Other studies showing similar results are shown by Karimiet al, (2016); Zhang et al., (2014) ; Hussain and Norashidah (2015) ; and Fatoki (2014) . Based on the previous research, it can be hypothesized that there is a positive relationship between entrepreneurial education and student entrepreneurial intentions. H1:There is a positive relationship between entrepreneurial education and entrepreneurial intention.
Entrepreneurship Education and Entrepreneurship Attitudes.In entrepreneurship education, students are not only taught about the concept of entrepreneurship but are also trained to shape the attitude, behavior, and mindset of an entrepreneur. Therefore, entrepreneurship education is considered to be able to positively increase students' entrepreneurial attitudes (Hattab, 2014) . The results of research conducted by Yaqub et al (2015) show that entrepreneurship education in the campus environment has a positive effect on entrepreneurial attitudes. Such results are also shown in research conducted by Wibowo and Pramudana (2016) . Based on the research, it can be hypothesized that entrepreneurship education has a positive influence on entrepreneurial attitudes. The same results are shown by research conducted by Hajrah, Siswoyo, and Rahayu (2016); Kusmintarti (2016) ; Mamuasi (2010) ; Nugrohoet al (2017); Jain (2013); and Prihantoro and Hadi (2016) . Based on the previous research, it can be hypothesized that there is a positive relationship between entrepreneurial education and entrepreneurial attitudes. H2: There is a positive relationship between entrepreneurial education and entrepreneurial attitude.
Entrepreneurship Attitude and Entrepreneurial Intention.
In the theory of reasoned action and the theory of planned behavior, attitude is considered as one of the factors that influence a person's intention to conduct a behavior. The results of research conducted by Wibowo and Pramudana (2016) show that entrepreneurship attitudes variables have a significant positive effect on entrepreneurial intentions and the role of entrepreneurial attitudes is able to mediate entrepreneurship education towards entrepreneurial intentions.
Research conducted by Santi, Hamzah and Rahmawati (2017) also shows the same results, namely that entrepreneurial attitudes have a positive effect on entrepreneurial intentions. This result is in line with previous studies, such as research conducted by Sabah (2016); Soon, Ahmad, and Ibrahim (2014); Astuti and Martdianty (2012); Mwiya et al (2017); Wach and Wojciechowski (2016) ; Naia et al (2017) ; and Utami (2017) . Based on the previous research, it can be hypothesized that there is a positive relationship between entrepreneurial attitudes and entrepreneurial intentions. H3:There is a positive relationship between entrepreneurial attitudes and entrepreneurial intention.
Entrepreneurship Education and Subjective Norms. A person will have a desire for an object or behavior if he is affected by those around him to do it or he believes that the environment or the people around him support what he does (Maskur et al, 2015) . In carrying out its education, students and students will interact with friends and lecturers in the entrepreneurship study program. This shows that the environment in which students and students undergo entrepreneurship study programs can be a referent group that influences the subjective norms of students and students majoring in entrepreneurship. The research conducted by Liñán (2004) shows that entrepreneurship education has a significant positive effect on subjective norms. Entrialgo and Iglesias (2016) also stated the relationship between entrepreneurial education and subjective norms. Based on the previous research, it can be hypothesized that entrepreneurship education has a positive influence on subjective norms. Hattab (2014) also carried out the same research with the results that entrepreneurship education has a positive relationship with subjective norms. H4:There is a positive relationship between entrepreneurial education and subjective norms.
Subjective Norms and Intention to Entrepreneurship. Subjective norms are a person's perception of a decision in carrying out a behavior obtained from social influence. A person will have a desire for an object or behavior if he is affected by those around him to do it or he believes that the environment or the people around him support what he does (Maskur et al, 2015) . In the theory of planned behavior, subjective norms are one of the factors that influence a person's intention to conduct a behavior. Therefore, subjective norms are considered to be one of the factors that can influence entrepreneurial intentions.
The results of research conducted by Wedayanti and Giantari (2016) show that subjective norms have a positive and significant effect on entrepreneurial intentions. The results of research conducted by Santi et al (2017) (2016); and Utami (2017) . Based on the previous research, it can be hypothesized that there is a positive relationship between subjective norms and student entrepreneurial intentions. H5:There is a positive relationship between subjective norms and entrepreneurial intention.
Entrepreneurship and Self-efficacy Education. In carrying out entrepreneurship education, students will be equipped with knowledge and expertise related to entrepreneurship. One source of student self-efficacy is mastery experience (Bandura, 1997 , in Feist et al. 2013 . If a student feels that he has mastered the knowledge and expertise needed to run his own business, the student's self-efficacy can increase. Cooper and Lucas (2006) and Kilenthong et al (2008) conducted research on entrepreneurship education and self-efficacy and concluded that entrepreneurship education has a positive effect on self-efficacy. In addition, the results of research conducted by Setiawan (2014), Oyugi (2016) and Azizahet al, (2017) also show that entrepreneurship education has a positive effect on self-efficacy. Based on these previous studies, the hypothesis can be drawn that entrepreneurship education has a positive effect on self-efficacy. H6:There is a positive relationship between entrepreneurial education and self-efficacy.
Mentoring and Self-Efficacy. Mentors, both formal and informal, contribute to the overall development of the individual but with emphasis on different development categories (Bruce and Bridgeland, 2014: 23) . Liñán (2004: 4) assumes that the existence of a mentor will be a determining element in shaping the level of feasibility perceived by individuals, which in this case is self-efficacy. Hayes (1998) , Neal (2008) (2015), Ismail et al, (2015) , and Jain, Chaudhary, and Jain (2016) conducted research on mentoring and self-efficacy relationships. The results of the study indicate that the two variables have a positive relationship. However, in the context of entrepreneurial education, not many studies have been conducted regarding the relationship between these two variables. Santosa and Natsir (2015) conducted a study on the relationship between mentoring and student self-efficacy. The results obtained indicate that mentoring is positively related to entrepreneurial self-efficacy. Furthermore, the results of the study stated that lecturers or universities that carry out entrepreneurship learning with an emphasis on the mentoring process will increase student self-efficacy. H7:There is a positive relationship between mentoring and self-efficacy.
Self-Efficacy and Intention to Entrepreneurship. People who have high self-efficacy are more likely to set challenging goals and maintain a strong commitment to them (Hayden, 2014: 15) . Personal perception like this plays an important role in developing one's intentions (Indarti and Rostiani, 2008, 6) . Therefore, self-efficacy is one of the factors that influence entrepreneurial intentions. Based on research conducted by Adnyana and Purnami (2016) , self-efficacy has a positive and significant effect on students' entrepreneurial intentions. Research conducted by Jaya and Seminary (2016) also shows that self-efficacy has a significant positive effect on entrepreneurial intentions. The same results are shown by research conducted by Sabah (2016) , namely the existence of a positive and significant influence between self-efficacy and entrepreneurial intentions. Many other studies also show similar results, such as research conducted by Soon, Ahmad, and Ibrahim (2016); Astuti and Martdianty (2012); Mwiya, Wang, Shikaputo, Kaulungombe, and Kayakesi (2017); Wach and Wojciechowski (2016); Naia, Baptista, Biscaia, Januario, and Trigo (2017); and Utami (2017) . Based on the previous research, it can be hypothesized that self-efficacy has a positive effect on entrepreneurial intentions. H8:There is a positive relationship between self-efficacy and entrepreneurial intention.
Based on 8 hypotheses that have been discussed previously, the following research model is proposed. 
METHODS
Research Paradigm and Design. This research is quantitative research. The quantitative paradigm in this study aims to provide an overview of the influence of certain treatments / treatments on others, test existing research hypotheses and to provide accurate data, based on empirical and measurable phenomena (Sugiyono, 2014) . While the research design in this chapter is descriptive, which is done to explain the existence of relationships between variables (Sekaran and Bougie, 2013, 97) , to test the existing hypothesis (Hair et al, 2015) , and to explain the relationship between variables with an existing hypothesis.
Conceptual Definitions and Operational Definitions.
Entrepreneurial intention is defined as a person's tendency to take advantage of existing business opportunities to create something new (Barringer and Ireland, 2015, 28; Ajzen, 2005, 99) . In this study, entrepreneurial intentions were measured using 4 indicators, namely "My goal is to become an entrepreneur", "I will make every effort to establish my own business", "I Entrepreneurial Education
Entrepreneurial Intention
Entrepreneurial Attitude
Subjective Norms
Self-Efficacy Mentoring decided to make my own business in the future," and "I have serious thoughts about how to start a business."
Entrepreneurship education is defined as academic education or formal training interventions that aim to provide entrepreneurial mindset and expertise to individuals to support participation and performance in various entrepreneurial activities (Valerio et al, 2014) . The indicator used in this study to measure entrepreneurial education is "I obtain knowledge related to entrepreneurship in courses in the entrepreneurship management study program", "The courses in the entrepreneurship management study program improve my skills in preparing business proposals", "Courses in the entrepreneurial management study program encouraged me to participate in business, "and" The courses in the entrepreneurial management study program helped me socialize the mindset of entrepreneurs. "Entrepreneurial attitudes can be interpreted as a tendency to behave well or not consistently with entrepreneurship (Schiffman and Wisenblit, 2015) . In this study 4 indicators were used to measure entrepreneurial attitudes, namely "I feel interested in the existing business opportunities", "I have a creative mindset in entrepreneurship", "I have an innovative mindset in entrepreneurship," and "I avoid risk in entrepreneurship. "
Subjective Norms are social pressures that a person feels to do or not to conduct a behavior (Ajzen, 2015) . The indicator used to measure is "My friends support me to become an entrepreneur", "My lecturers support me to become an entrepreneur", "My family supports me to become an entrepreneur," and "The person I consider important support me to become an entrepreneur. "Self-efficacy can be defined as a person's confidence that he has the ability to do a behavior (Feist et al, 2013) . The indicators used to measure self-efficacy in this study are "I am confident in my leadership abilities", "I believe I can start my own business", "I feel I have the ability to manage a business," and "I believe that my ability to manage a business will bring my business to run smoothly. Mentoring is a transformational process in the form of regular guidance with the aim of helping individuals develop and use knowledge to improve their abilities (Bayley et al, 2016) . To measure it, 4 indicators were used, namely "Business mentoring lecturers carry out their roles as mentors", "Mentors provide new insights into running a business", "Mentors tell their entrepreneurial experiences," and "Mentors provide social support by providing assistance in overcoming problem in entrepreneurship. "
Sampling. The subjects used in this study were students of entrepreneurship management study programs in 3 private universities with active status of 157 students. In designing the sampling in this study, non-probability sampling design techniques were used. Furthermore, the non-probability sampling technique used in this study is sampling decision (judgmental sampling). In sampling the decision of members of the population who are the subject of the sample must meet certain requirements (Sekaran and Bougie, 2013) . In choosing a sample in this study the conditions used are students and students majoring in entrepreneurship who become the sample must be active, or not taking college leave. The scale used in this study is interval scale with Likert scale method to measure the answers given by respondents in the questionnaire.
Preliminary Study (Pilot study).Prior to conducting actual research a preliminary study is needed (McDaniel and Gates, 2014) . According to McBurney and White (2009, in Gunadi and Sihombing, 2015) , at the time the research had obtained the indicators to be used in the research, it was necessary to conduct a preliminary study. Furthermore, this preliminary study was conducted to ensure that the indicators obtained were in accordance with the research objectives (Gunadi and Sihombing, 2015: 158) . In the preliminary study, this study tested the reliability and validity of the indicators used in this study. This study uses 85 respondents to conduct preliminary studies, which are then tested for reliability and validity.This study uses internal consistency reliability testing. Reliability testing was carried out with Cronbach's alpha coefficient. In testing the Cronbach's alpha coefficient, the measuring limit used is 0.7 (Gunadi and Sihombing, 2015) .
Validity is the level at which what researchers want to measure is truly measurable (McDaniel and Gates, 2014) . According to McDaniel and Gates (2014) , the validity of a measuring instrument shows how far the measurement instruments and procedures are free from systematic and random errors. The validity used in this study is construct validity, by measuring convergent and discriminant validity. In this study, convergent validity was carried out by exploratory factor analysis (EFA). The next step is to test discriminant validity. Discriminant validity can be tested through correlation tests (Zikmund and Babin, 2015; Thomas et al, 2010, in Gunadi and Sihombing, 2015, 158) . In conducting correlation testing, this study used a correlation limit of 0.75 (Zikmund and Babin, 2015) .
Data analysis. The data in this study were analyzed using Structural Equation Modeling
(SEM) based on PLS. Structural Equation Modeling (SEM) is a statistical method designed to test a conceptual or theoretical model to explore and confirm the causal relationship between variables (Stufflebeam and Zhang, 2017) . Furthermore, this allows researchers to simultaneously test a series of dependency relationships between measured variables and latent variables (variables) as well as between latent variables. In SEM testing, two tests were carried out, namely model measurement testing and structural model testing.
The first test is testing the measurement model. The measurement model connects indicators with variables (Monecke and Leisch, 2012) . This first test is done by examining the reliability and validity of measuring instruments based on certain criteria based on the specifications of the model being tested, whether reflective or formative (Hair, Ringle and Marko Sarstedt, 2011) . In this study the measurement model used is a reflective measurement model. Reflective models are tested based on their reliability and validity. Construction reliability testing is focused on composite reliability as an estimate of construct or variable internal consistency (Hair et al., 2011) . Furthermore, Hair, Ringle and Sarstedt (2011) explained that in contrast to Cronbach's alpha, composite reliability does not assume that all indicators are equivalent to reliability, so that they are suitable for PLS-SEM, which prioritizes indicators based on reliability when the model is tested. Composite reliability is said to be good if it has a value between 0.7 and 0.9 (Hair et al, 2011) . In addition to composite reliability, indicator reliability must also be taken into account, where absolute standardized loading each indicator must be higher than 0.7.
Testing the validity of the reflective measurement model focuses on convergent and discriminant validity (Hair et al, 2011) . Furthermore, to test the convergent validity studied is average variance extracted (AVE). AVE values of 0.5 and above indicate a sufficient level of convergent validity, which means that the latent variable explains more than half the variance of the indicators. As for testing discriminant validity, two criteria are used: (1) the Fornell-Larcker criteria and (2) cross-loadings. According to Fornell and Larcker (1981, in Hair, Ringle and Marko Sarstedt, 2011, 145) the construct or latent variable shares more variance with its indicators than with other latent variables in the structural model. AVE each construct or latent variable must be higher than the highest squared correlation of the latent variable with other latent variables. The second criterion is to look at cross loadings, where loading an indicator with the latent variable reflected must be higher than loading the indicator with other variables.
The structural model shows the relationship between constructs or variables (Hair et al., 2011) . The main structural model testing criteria are squared correlation (R2) and the level and significance of path coefficients. According to Hair et al.,(2011: 147) high R2 values depend on research discipline. Furthermore, for disciplines such as consumer behavior, 0.20 is considered high. This research is included in disciplines that are similar to consumer behavior, because it is used to assess that R2 0.20 is considered high. The significance of the path coefficients indicates that the research hypothesis is supported. In this study the level of significance used is 5 percent (0.05) so that the critical t-values used as limits are ± 1.96 (Hair, Ringle and Marko Sarstedt, 2011: 145) . In other words, the relationship between variables is said to be significant if the p-value does not exceed 0.05 and the critical t-value is not between -1.96 and +1.96.
RESULTS

Measurement Model.
In testing the measurement model through PLS-SEM, what must be done is to test internal consistency reliability, indicator reliability, convergent validity and discriminant validity.
Tabel 1. Internal Consistency Reliability Test Results
Composite Reliability
Requirements Entrepreneurship Intention 0.889 0.7 < CR < 0.9 Entrepreneurship Education 0.869 0.7 < CR < 0.9 Entrepreneurship Attitude 0.894 0.7 < CR < 0.9 Subjective Norm 0.891 0.7 < CR < 0.9 Self-efficacy 0.892 0.7 < CR < 0.9 Mentoring 0.888 0.7 < CR < 0.9
Source: data analysis (2017) In testing the reliability of internal consistency in the measurement model, the requirements that must be fulfilled are the value of composite reliability must be between 0.7-0.9. Based on the results shown in Table 2 , composite reliability of all variables has met the specified requirements. Source: data analysis (2017) In testing the reliability of the indicator, the indicator loadings must be above 0.7. In the table it can be seen that the reliability of each indicator has met the specified requirements. Indicator loading on the reliability test results of this indicator ranges from 0.791 to 0.943. Source: data analysis (2017) In testing the convergent reliability of the measurement model, the requirement that must be met is the average variance extracted (AVE) value must be above 0.5. Based on the results presented in Table 4a , it can be seen that AVE of each variable exceeds 0.5. In other words, AVE each variable has fulfilled the specified requirements. Source: data analysis (2017) The requirement of testing the first discriminant validity is the value of squared correlation of each construct or latent variable higher than the squared correlation construct with other latent constructs. In table 5a it can be seen that discriminant validity has been achieved. The second condition is loadings each latent construct indicator must be higher than the entire cross loadings of the indicator concerned. In Table 4b it can be seen that these conditions have been reached. With the achievement of these two conditions, it can be said that discriminant validity has been achieved.
Structural Model.
After testing the measurement model, structural models were tested. A hypothesis will be supported if there is a significant relationship between variables, namely if it has a critical value of ± 1.96. This value is obtained from table Z, and is determined by the level of significance used in this study. The significance level applied in this study is 5% or 0.05. The results of testing hypotheses with structural models can be seen in Table 6 . (2017) Note: *** = P <0.001
Based on Table 5 , it can be seen that there are six supported hypotheses and two unsupported hypotheses. Indications of a hypothesis supported or not can be seen from the critical value and p-value, where the limit for the critical value is ± 1.96 and the p-value limit is .050.05. From these results the hypotheses supported are H1, H2, H3, H4, H5, H6, and H8. While the unsupported hypothesis is H7. The results of the measurement model and structural model can be seen in Figure 2 . in this study is that if the value of R2 is greater than 0.2 then it is considered strong. Therefore, it can be concluded that in this study a strong R2 value is R2 on the variables of entrepreneurial attitudes and entrepreneurial intentions. There are two hypotheses rejected in this study, namely hypothesis 6 and hypothesis 7. Hypothesis 6 shows that there is a positive relationship between entrepreneurial education and self-efficacy. Testing of hypotheses carried out on hypothesis 6 shows that hypothesis 6 is not supported or rejected. This result is different from the results of previous research which states that entrepreneurship education and self-efficacy have a positive relationship (Kilenthong, Hills, and Monllor, 2008; and Oyugi, 2016) . There are two reasons why hypothesis 6 is rejected. The first reason for rejecting hypothesis 6 is that students' self-efficacy is their confidence that they can successfully open their own business. This is rooted in their capabilities and expertise (Hattab, 2014, 14) . This may be due to a deficiency in curriculum design that does not fit the topic with the skills that students feel need, for example there are still many theoretical subjects in the entrepreneurship study program rather than practice. The second reason for rejecting hypothesis 6 can be seen from the results of previous research (Hattab, 2014; Koenig, 2016) . Based on research conducted by Hattab (2014) , there is no relationship between entrepreneurial education and self-efficacy. Koenig's (2016) research results also show that entrepreneurial teaching has no effect on entrepreneurial self-efficacy.
Hypothesis 7 is the second hypothesis that was rejected in this study. Testing hypothesis 7 which states that there is a relationship between mentoring and self-efficacy, shows the results that the hypothesis is not supported. There are two reasons why this hypothesis is not supported. First, judging from the profile of respondents in this study, the majority of respondents in this study were men. Men and women differ in how to view and build a relationship. Based on the theory of self-development and women's career, relationships are considered more important by women than men (Gallos, 1989) . Bower (1985, in Ragins and Scandura, 1994) revealed that based on his research, women viewed mentoring as an important part of their career development. Women expect and receive greater benefits in mentoring relationships than women than men. Mentoring relationships show more influence for women not only because mentoring meets their developmental needs (relationships) but also because expectations of the mentoring role are more in line with expectations of women's roles (Ragins and Scandura, 1994, 960) . Furthermore, the essence of mentoring is to help mentee and pay attention to its development. This behavior is more in line with the expectations of women's roles than men (Eagly, 1987 in Ragins and Scandura, 1994) . In other words, the theory states that mentoring relationships have more influence on women than men. Therefore, hypothesis 7 is not supported.
Conclusion, Limitation, and Suggestion for Future
Research.Based on the results of the study it can be concluded that (1) there is a positive relationship between entrepreneurial education and student entrepreneurial intentions, (2) there is a positive relationship between entrepreneurial education and student entrepreneurship attitudes, (3) there is a positive relationship between entrepreneurial attitudes and student entrepreneurial intentions, ( 4) there is a positive relationship between entrepreneurial education and subjective norms of students, and (5) there is a positive relationship between subjective norms and student entrepreneurial intentions.
This study has limitations in the use of non-probability sampling techniques so that the results of the study cannot be generalized. Therefore, the suggestion for further research is that further research is expected to use probability sampling techniques so that each member in the population has the same probability to be included as research respondents. By using a probability sampling technique, the results of the research research conducted are expected to be generalizable.
